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Abstract: Ancient Chinese history is an important part of the curriculum of the Heritage Conservation Technology major.
Students can better understand the history of cultural relics and improve their humanistic literacy, which will help them
in restoring cultural relics. At present, there are numerous challenges in teaching ancient Chinese history in the Heritage
Conservation Technology major. These challenges necessitate the development of effective teaching reform strategies. This

paper outlines these challenges and explores effective teaching reform strategies to provide a reference for educators.
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1. Introduction

To meet the requirements of the national cultural development strategy and improve cultural relics protection
and restoration, many colleges and universities have set up a Heritage Conservation Technology major. Ancient
Chinese history is a compulsory course for students majoring in Heritage Conservation Technology, and its role
is to improve students’ mastery of historical knowledge and facilitate cultural relics protection and restoration.
These include inadequacies in teaching content and methods, resulting in suboptimal learning outcomes for
students. To address these challenges, it is imperative to organize and implement teaching reforms aimed at
enhancing the quality of both teaching and learning, thereby fostering continuous improvement.

2. Problems in the ancient Chinese history course of the Heritage Conservation
Technology major

2.1. Inadequate content

The primary teaching content of ancient Chinese history encompasses various aspects such as the ancient
political system, major political events, diplomatic and military situations, and economic development. Studying

these topics enables students to comprehend the social changes and developmental processes of ancient China.
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This allows students to gain a macro-level understanding of history and subsequently enhance their historical
literacy !". However, the teaching content regarding the daily lives of dynasties, craftsmanship, the movement
of cultural relics, and the production processes of cultural relics are less emphasized. This neglect hampers the
overall improvement of students’ quality and understanding of heritage protection and restoration knowledge.

2.2. Problems in the teaching methods

Currently, due to the influence of exam-oriented education, some teachers still employ a centralized
indoctrination approach when teaching ancient Chinese history. This method lacks teacher-student interaction
and fails to provide adequate guidance to students, thus limiting their inspiration and hindering the cultivation
of creativity and active learning consciousness *. Additionally, some teachers overlook the characteristics of
heritage conservation technology, leading to a teaching process that does not effectively integrate cultural and
historical knowledge. Furthermore, the failure to utilize various cultural relics props in teaching also impacts

the enhancement of students’ abilities.

2.3. Lack of practical lessons

Practical lessons hold a significant position in the Heritage Conservation Technology major. Its primary
objective is to enable students to apply theoretical knowledge to practical issues and enhance their practical
skills. However, in the teaching of ancient Chinese history, teachers predominantly emphasize explaining the
background, context, outcomes, and specific significance of historical events. As a result, students’ core learning
objective often revolves around memorizing historical knowledge, with theoretical learning taking precedence
over practical learning. This imbalance affects the overall enhancement of students’ comprehensive abilities .

3. Teaching reform strategy of ancient Chinese history course of the Heritage
Conservation Technology major

3.1. Integrating the knowledge of cultural relics into the teaching of ancient Chinese history
course

To meet the requirements of professional training in the Heritage Conservation Technology, teachers must
integrate knowledge of cultural relics into the teaching of ancient Chinese history. This approach allows
students to comprehend the historical context behind artifacts, thereby enriching their understanding of cultural
relics and fostering their ability to protect and restore them. For instance, when discussing historical figures,
teachers can incorporate relevant information about cultural relics. For example, while discussing the Spring
and Autumn Period’s Five Hegemons and King Goujian of Yue, teachers can present images of King Goujian’s
sword and related cultural relics to students. This visual aid can help students observe and comprehend the
inscriptions on King Goujian’s sword, grasp its significance, and appreciate its historical importance .
Similarly, when explaining ancient systems, teachers can introduce cultural relics closely associated with those
systems. For instance, when discussing the Qin Dynasty’s standardization of currency, teachers can display
images of currencies from various pre-unification states alongside those from the unified Qin Empire. This
comparative analysis encourages students to discern similarities and differences, thereby deepening their
understanding of the subject matter. By employing these teaching methods, teachers can seamlessly integrate
the study of ancient Chinese history with cultural relics, enriching students’ comprehension of cultural relics’
historical context. This approach enhances students’ literacy and lays a solid foundation for their future learning

endeavors.
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3.2. Enhancing students’ ability to recognize and discover the historical value of cultural
relics

Cultural relics possess significant historical value, so teachers should provide students with opportunities to
engage with and understand them during the teaching of ancient Chinese history. The focus should be on fostering
students’ comprehensive ability to recognize and develop the historical significance of cultural relics . The focus
should be on fostering students’ comprehensive ability to recognize and develop the historical significance
of cultural relics. For instance, when explaining King Wu’s conquest of the Zhou Dynasty at the end of the
Shang Dynasty, teachers should delve into the details of the Battle of Muye. After the explanation, teachers
can pose questions to students, such as the controversy surrounding the timing of King Wu’s conquest of the
Zhou Dynasty, which is recorded in Shangshu and other historical documents but lacks clear evidence from
cultural relics. To address this, students can naturally consider analyzing cultural relics. The teacher can provide
details about the Li Gui, explaining that it was unearthed in March 1976 at the Lintong County site in Shaanxi
Province. The vessel measures 28 centimeters in height and 22 centimeters in diameter, with a square base
and a bird-shaped head. The surface features a dragon pattern. Guided by the teacher, students can carefully
observe the inscriptions on the Li Gui to determine the timeframe of King Wu’s conquest of the Zhou Dynasty.
Additionally, teachers can introduce students to new technologies like C14 detection, astronomical projections,
and Jinwen genealogy to assist in determining the answer to the question by combining relevant literature.
Through this teaching approach, students are encouraged to think critically, enhance their learning interest, and
recognize the historical significance of cultural relics .

3.3. Enhancing students’ ability to interpret the historical value of cultural relics

Cultivating students’ ability to interpret the historical value of cultural relics is a key teaching objective of the
Heritage Conservation Technology major. Therefore, during the teaching of ancient Chinese history, teachers
should integrate textbook content and guide students to analyze cultural relics deeply, exploring and interpreting
their historical significance to enhance students’ overall quality ", For instance, when explaining the history
of the Spring and Autumn Period and the Warring States Period, teachers can present images of bronze swords
from the State of Chu and the State of Qin to students. They can then guide students to observe and analyze the
similarities and differences between the two. Students may notice that the bronze swords of Qin are longer than
those of Chu, with the longest Qin bronze sword approaching 1 meter in length. Teachers can prompt students
to analyze the reasons for these differences, leading to various student interpretations. Subsequently, teachers
can explain the reasons to the students, emphasizing the proverb “an inch long, an inch strong.” They can
elaborate on how the length of the sword can significantly impact the outcome of battles, highlighting how the
longer swords of the Qin army contributed to their victories over other states. Through this teaching approach,
students can gain a deeper and more detailed understanding of the historical value of cultural relics, thereby
enhancing their historical literacy to a certain extent ©*.

3.4. Organizing and carrying out field teaching

Teachers should go beyond the confines of classroom instruction when teaching ancient Chinese history. They
should incorporate real-world experiences by organizing field trips to historical sites, enabling students to
explore historical relics firsthand and deepen their understanding of historical knowledge. This approach helps
students develop a broad understanding of cultural relics and enhances their interest in learning. For example,
when discussing the military history of the Tang Dynasty, teachers can arrange visits to local historical weapons
museums. This allows students to visually examine Tang Dynasty armor, cavalry equipment, and other artifacts,
thereby reinforcing their understanding of the period’s military history. Similarly, when teaching about ancient

55 Volume 8; Issue 5



cities, teachers can take students to nearby archaeological sites to illustrate the layout characteristics of ancient
urban centers, providing a tangible connection to the historical content . Furthermore, when covering topics
related to ancient cave art, teachers can organize visits to cave sites, allowing students to appreciate the
intricate craftsmanship of ancient artworks firsthand. By integrating theory with practical experiences, students
can deepen their understanding of ancient historical knowledge and cultural relics, creating a conducive

environment for the preservation and restoration of cultural heritage !'”.

3.5. Using vivid and intuitive teaching methods

Ancient Chinese history can be quite abstract, making it challenging for students to memorize and engage
with the material. A purely abstract approach to teaching can dampen students’ interest in learning, ultimately
hindering overall teaching quality. To address this issue, teachers should employ vivid and intuitive methods to
deliver lessons, allowing students to develop a clear and intuitive understanding of historical events, figures, and
cultural relics. This shift from perceptual to rational cognition deepens students’ comprehension and retention of
ancient Chinese history knowledge. In the classroom, teachers should incorporate archaeological excavations of
cultural relics and use storytelling techniques to narrate historical events and introduce significant figures. This
approach helps students connect emotionally with historical knowledge and fosters a sense of identification with
China’s ancient civilization """ For example, when explaining the feudal system of the Western Zhou Dynasty,
teachers can simplify the concept by describing it as a system of governance where territory is divided among
meritorious ministers and clan members, who become vassals responsible for managing land. These vassals
would then interact with the ruler and pay taxes regularly. Simplifying complex concepts using straightforward
language can help students grasp difficult concepts. To further enhance understanding, teachers can supplement
explanations with visual aids such as mind maps and artifacts related to the feudal system. These tools provide a
visual representation of the feudal system’s structure, helping students visualize and internalize the hierarchical
relationships involved. By employing these methods, teachers can facilitate a deeper understanding and memory
of ancient Chinese history among students "'

3.6. Adopting the comparative method to complete the teaching

The teaching of ancient Chinese history encompasses numerous dynasties and scattered knowledge points,
posing challenges for students in understanding and memorization. To enhance teaching quality, teachers can
employ the comparative method, guiding students to vertically analyze the political, economic, legal, military,
cultural, ethnic, and foreign relations characteristics of each dynasty. This approach helps students elucidate the
historical development trajectory and promotes overall improvement in their knowledge level '*'. For instance,
after explaining the Sui Dynasty, teachers can facilitate a comparative analysis between the Sui Dynasty and
the Qin Dynasty to deepen students’ understanding and memorization of knowledge. Both dynasties existed for
relatively short periods, with the Qin regime lasting only 15 years and the Sui regime 37 years !"*. However,
their historical impacts differed significantly. The Qin Dynasty’s main impact was ending the division and
fragmentation of the Spring and Autumn and Warring States period, establishing a centralized power system,
and introducing the title of emperor, laying the groundwork for the Western Han Dynasty’s development.
Conversely, the Sui Dynasty ended the 200 years of division between the Western Jin Dynasty and the
Northern and Southern Dynasties, and introduced administrative reforms such as the three-province system, six
ministries, and imperial examinations, paving the way for the Tang Dynasty’s prosperity. Through this teaching
method, students can accurately grasp the distinguishing features of each dynasty, conceptualize the historical

progression, and establish a strong foundation for future learning "*'.
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4. Conclusion

Ancient Chinese history holds significant importance in the curriculum of the Heritage Conservation

Technology major, exerting a profound influence on students’ intellectual development. Consequently, teachers

must analyze existing teaching challenges and implement proactive reforms. This involves integrating cultural

relics knowledge into the ancient Chinese history course, enhancing students’ comprehensive understanding and

appreciation of the historical significance of cultural relics, refining their ability to interpret the value of such

artifacts, and organizing field trips to bolster teaching quality.
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