
325

Journal of Contemporary Educational Research, 2026, Volume 10, Issue 7
http://ojs.bbwpublisher.com/index.php/JCER 

Online ISSN: 2208-8474
Print ISSN: 2208-8466

Cross-Border Collaborative Learning: A Study 
on Pathways for Integrating Cross-Cultural 
Cognition and Translation Competence 
Development
Nan Cao

Liaoning University of International Business and Economics, Dalian 116052, Liaoning, China

Copyright: © 2026 Author(s). This is an open-access article distributed under the terms of the Creative Commons Attribution 
License (CC BY 4.0), permitting distribution and reproduction in any medium, provided the original work is cited.

Abstract: Cross-border collaborative learning creates a place for students to learn without the restrictions of distance 
and culture; working together, they can cultivate cross-cultural awareness and translation skills to help promote the 
further development of this kind of study. At present, the cultivation activities for these students are still scattered in 
terms of cognitive content, lack deep connections with real life, have scattered platform resources, and are deficient 
in teacher literacy; therefore, the effect of combined education is limited. Given the actual situation of cross-border 
collaborative learning, this paper explores the need and current problems of integrating the development of cross-
cultural cognition and translation competence, and then puts forward some practical suggestions to strengthen the 
systematic construction of teaching content, deepen the integration of training with context, optimize platform resource 
integration, and enhance teacher literacy to provide a reference for improving cross-border collaborative learning 
practice.
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1. Introduction
With the development of economic globalization and digital technology, cross-border collaborative study has 
gradually become one of the ways for students from various cultures to learn together. In this learning space, 
learners need to complete translation tasks in the sense of language conversion, and at the same time, they 
should understand the cultural logic and modes of thinking behind the language; these two elements are to 
be considered an integrated part of the same learning process. In fact, cross-cultural cognitive education and 
translation competence training are often carried out separately; although learners have acquired language 
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skills, they are unable to achieve good communication in real-life cross-border communicative situations. To 
improve the quality of cross-border collaborative learning, we need to be precise about how the two elements 
work together inside and look for practical ways to do so.

2. The significance of integrating cross-cultural cognition and translation 
competence development in cross-border collaborative learning
2.1. Promoting understanding and tolerance of multiple cultures
Translation is never just a substitution of symbols. Every translation practice in cross-border cooperation 
brings learners into direct contact with the differences in values and ways of thinking between their own 
culture and that of others; this direct encounter itself is the beginning of their learning. Only after many 
failed attempts to find equivalent expressions in the two languages can learners genuinely feel that some 
concepts are intertwined with cultural experiences and thus cannot be directly transferred; this idea goes 
beyond abstract explanations of cultural differences in class [1]. Cross-border cooperative study can provide 
a good learning environment; through cooperation with students from different cultural backgrounds, 
learners will often face situations where they are unable to express themselves fully or are uncertain about 
misunderstandings, and after experiencing such friction multiple times, their understanding of the subject 
matter will be improved gradually instead of just being an empty word for tolerance of differences. The 
purpose of integrated cultivation is to change people’s passive assimilation of culture through practice into 
active self-cultivation [2].

2.2. Enhancing the accuracy and appropriateness of translation practice
Translation training that does not take into account the cultural background is only about grammar and 
vocabulary; therefore, although students can form sentences that are grammatically correct and semantically 
reasonable, they have difficulty using such sentences in daily life. Cross-border collaborative learning is a 
task of translation carried out in an environment of genuine communication; therefore, during translation, 
one must consider the cultural presuppositions, expressive habits and pragmatic taboos of the other party 
to ensure that the translated text can be understood and accepted properly—that is to say, the translation 
judgment has shifted from the original standard of “whether it corresponds” to the new requirement of 
“whether it is appropriate” [3]. Because this verification mechanism is led by the communicative partner, 
enhancing translation ability cannot be achieved through a teacher’s unilateral correction and feedback; 
instead, one must be accurately understood or misunderstood by the collaborator, and based on this feedback, 
the learner continuously adjusts their own way of expressing themselves. Therefore, the integrated cultivation 
can build an improvement mechanism for translation training and gradually increase the accuracy and 
relevance of the translations through practice [4].

2.3. Strengthening learners’ cross-cultural communication competence
Communicative tasks in cross-border collaborative learning often need students to employ all sorts of 
translation strategies in the common language to connect their different cognitive frameworks, and this very 
process is a chance to train their cross-cultural communication skills. As learners have repeatedly taken on 
the dual roles of “translator” and “communicator,” they have learned when to translate literally to preserve 
the original meaning and when to translate freely to align with the understanding of the other party, and this 



327 Volume 10, Issue 7

kind of judgment is precisely the essence of cross-cultural communication competence [5]. Compared with the 
former mode of education, single-language teaching or cultural lectures are for transferring knowledge, but 
integrated cultivation bases have arranged practical collaboration opportunities for students to cultivate both 
skills at the same time; thus, communication ability is no longer about possessing accumulated knowledge 
but is an applied wisdom that is constantly tested, modified, and improved through daily interaction [6].

3. Current problems in integrating cross-cultural cognition and translation 
competence development in cross-border collaborative learning
3.1. Fragmentation of cross-cultural cognitive teaching content
In the Design of cross-cultural cognitive content, many cross-border cooperation projects only list items of 
cultural knowledge, such as festivals, customs, etiquette taboos, etc., but do not form an internally consistent 
system. What the learners are exposed to is a group of disjointed pieces of cultural knowledge, not an 
organized system of cognition [7]. This dispersed organization of knowledge means that although learners can 
remember some pieces of cultural knowledge, they are unable to apply this knowledge to make judgments 
in new cultural situations, and when a collaborative task touches upon cultural phenomena outside the scope 
of teaching content, they do not know how to proceed. In the end, the problem is not that there is a lack of 
cultural knowledge to teach, but rather that this knowledge has never been arranged in a way that can be 
absorbed and applied by learners [8].

3.2. Disconnect between translation competence training and cultural context
At present, many translation training sessions are still in the traditional model of sentence- and paragraph-
level translation exercises, and the training materials are largely isolated texts that have been detached from 
any concrete communicative scenario; learners only need to handle correspondences at the linguistic level 
and do not need to consider how, by whom, or in what situation the translated text will be used. This kind 
of context-less training has only equipped students with test-oriented translation skills, and therefore, when 
they enter the real environment of cross-border cooperation, they are unable to solve problems in high-
culture translation such as understanding tone and judging discursive intent because they did not learn this in 
advance [9]. The disconnection between training and context has successfully disrupted the link that should be 
formed among translation competence, cultural awareness, etc., so translation is now considered a detached 
linguistic tool [10].

3.3. Insufficient integration of cross-border collaborative platform resources
Many of the online platforms for cross-border collaborative learning are still in their infancy and only have 
basic functions such as video conferencing and file sharing; there is no special function to foster cross-
cultural cognition and translation skills. Since the cultural resources, language resources, and cooperative 
activities are all different, various tools need to be used by the learners to construct a comprehensive learning 
support system. Due to the lack of resource integration, students must make extra efforts to adapt to the 
collaborative process in addition to completing the task; teachers have no good way to assess students’ actual 
performance in cultural understanding and translated expression, and the technical conditions needed for 
integrated cultivation cannot be met [11].



328 Volume 10, Issue 7

3.4. Inadequate cross-cultural literacy among teaching staff
Teachers who guide cross-border collaborative learning are usually responsible for language and translation 
education, but they do not have extensive knowledge of cross-cultural studies. When there are particular 
cultural conflicts or misunderstandings in the collaboration process, teachers can only give general 
explanations based on their own experience and are unable to provide deeper guidance for the students. 
Due to this lack of professional help at the crucial time when it is most needed, that is to say when a learner 
encounters cultural confusion in collaboration, appropriate support cannot be provided, and thus the effect of 
integrated cultivation is significantly reduced [12].

4. Implementation pathways for integrating cross-cultural cognition and 
translation competence development in cross-border collaborative learning
4.1. Systematic construction of cross-cultural cognitive teaching content
In order to address the issue that the current presentation of cultural knowledge takes the form of a scattered 
list, one must rearrange the order of teaching content in line with the logical flow of “cognition–understanding–
application”; First, lead learners to establish a basic system for grasping cultural differences, such as the analytical 
dimensions of value orientation, communication styles and modes of thought, and only after doing so can they 
apply this system to interpret specific cultural phenomena instead of just memorizing isolated customs and 
taboos. Organize the content in this way to ensure that what the learners learn is no longer scattered pieces of 
cultural information but rather an analytical tool that can be used elsewhere; they will be able to form an initial 
judgment on any unknown cultural scenario, even one not covered in class [13]. At the same time, the teaching 
content should be paced according to the progress of the collaborative task; that is to say, whatever type of cross-
cultural communication challenge learners are about to face at a certain stage, the corresponding cognitive 
content needs to be presented in advance so that the input of knowledge is in sync with the requirements of 
collaborative practice and not scheduled independently of task progress. Only through the construction of a 
good system with strong internal logic can cross-cultural cognitive teaching help students build long-lasting 
and practical types of thinking that are not just temporary memories [14].

4.2. Deep integration of translation competence training with cultural context
To address the fundamental problem of the dissociation between translation training and cultural context, 
the training material should be based on actual cases of cross-border cooperation rather than a collection of 
isolated texts [15]. Teachers can directly use the discussion records, task instructions and feedback comments 
that learners have generated in collaboration as translation training materials; therefore, every part of the 
translated text a learner is working on will have a clear communication partner and specific contextual 
requirements, and the focus of training will be on “whether the translation can help the other party genuinely 
understand it and sound natural” rather than just “if the translation is accurate.” Thus, teachers should guide 
learners to pay attention to the cultural presuppositions contained in a translated text, such as whether the 
sense of restraint in a euphemistic expression from the source culture needs to be adjusted in the target 
context to convey a similar tone. It is this kind of repeated consideration in life that forms the necessary 
conditions for the internalization of translation ability. When the training materials and the collaborative 
context are no longer two parallel lines but rather two aspects of the same process, the translation competence 
the learners gain will be able to be applied to all future cross-border communication situations [16].
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4.3. Integration and optimization of cross-border collaborative platform resources
To solve the current problems of scattered platform functions and lack of support for developers of 
educational technology, it is necessary to inspire them to integrate cultural resource banks, bilingual 
terminology banks, collaborative task modules, etc., so that when learners engage in a particular collaborative 
task, they can conveniently access relevant cultural background information and expressive suggestions 
without having to switch among many individual tools. The platform should be able to record the revision 
history and performance data of students in cultural comprehension so that teachers can provide targeted 
guidance according to the common errors that students have made in their studies or in the form of expression 
[17]. The purpose of resource integration is not merely to reduce the trouble of operation; more importantly, it 
should help the technical support serve the main purpose of integrated cultivation and enable the training of 
cultural literacy and language skills to work together naturally under one learning environment [18].

4.4. Building mechanisms to improve teachers’ cross-cultural literacy
To improve the cross-cultural literacy of the teaching staff, we should not only conduct sporadic short-
term training, but also establish a continuous professional development system that enables teachers to gain 
first-hand experience in authentic cross-cultural interaction through participation in international academic 
exchanges, cross-border pedagogical cooperation, and other channels; thus, they will develop the ability to 
understand the deeper reasons for particular cultural conflicts, rather than being limited to a general summary 
of experience. At the level of the institution, a cooperative research platform for teachers can be built to have 
teachers jointly discuss typical cultural confusions that learners show in collaborative teaching and gradually 
create a case library of guidance based on the characteristics of the school’s own learners for future teaching 
references [19]. To ensure that integrated cultivation can be effectively carried out at critical times, teachers’ 
own cross-cultural understanding needs to be strengthened continuously; only when teachers themselves are 
able to see through the surface phenomena of culture and understand its underlying logic can they provide 
learners with sincere guidance in their times of confusion [20].

5. Conclusion
In fact, the combined cultivation of cross-cultural cognition and translation competence is about giving 
learners the ability to understand other cultures and accurately transmit meaning in genuine cross-border 
cooperation situations; it should not be viewed as two independent teaching modules that can be simply 
added together. The problems in the current situation are fragmented content, training that is disconnected 
from context, weak platform support, and lack of teacher literacy; they are all caused by the failure to 
integrate the cultivation of cultural understanding and language competence in the same practical logic. Only 
through the construction of teaching content, integration of training and context, optimization of platform 
resources, continuous improvement of teacher literacy, etc., can cross-border collaborative learning be 
realized in practice to cultivate all-round talent with cross-cultural sensitivity and practical translation skills.

Disclosure statement
The author declares no conflict of interest.



330 Volume 10, Issue 7

References
[1]	 Yang Z, Lu Z, 2026, Embodied Cognition, Symbolic Mediation, and Co-Construction of Meaning: The 

Sociocultural Logic of Cross-Cultural Visual Practice in the AI Era—A Case Study of the “China through the Lens 
of Foreign Youth” Video Project. Journalism Lover, (6): 67–70.

[2]	 Wu Y, 2026, Pathways for Cultivating Cross-Cultural Communication Competence among Students in Vocational 
Undergraduate English Teaching. Road to Success, (17): 73–76.

[3]	 Liu X, 2026, The Current Status of Cross-Cultural Cognition among Non-English-Major Undergraduates and 
Training Strategies. Journal of Inner Mongolia Normal University (Educational Science Edition): 39(2): 45–54.

[4]	 Chen F, 2026, Pathways for Cultivating Cross-Cultural Competence in Applied Undergraduate Talent under the 
Belt and Road Initiative. Cultural Innovation and Comparative Studies, 10(4): 161–165.

[5]	 Zhi Y, Luo M, 2025, Reshaping Civilizational Perspectives, Rewriting Art History, and the “Cross-Cultural 
Cognition” Triangle among China, France, and Russia—Interview Series with Professor Alexandre Sumpf of 
Sorbonne Nouvelle University and Professor Galina Kabakova of Sorbonne University, Part II. Cross-Cultural 
Studies and Comparative Literature, (4): 323–335.

[6]	 Sun Y, 2025, Constructing Identity in Foreign Language Education from the Perspective of Interculturality: 
Dialectical Integration of Cross-Cultural Cognition and National Identity. Contemporary Foreign Language 
Studies, (6): 94–102.

[7]	 Li D, Xu Y, 2025, Advantages of Traditional Chinese Medicine in Enhancing Patients’ Self-Cognition and Self-
Management Ability in Cross-Cultural Psychiatric Management. Chinese Journal of Traditional Chinese Medicine 
Management, 33(24): 201–203.

[8]	 Guo X, 2025, Cross-Cultural Communication Effectiveness and Audience Cognition Analysis of English 
Translations of Core Chinese Cultural Terms. Sino-Foreign Cultural and Tourism Exchange, (18): 38–40.

[9]	 Yang J, 2025, Approaches to Cultivating Cross-Cultural Competence in College English Teaching from a 
Cognitive Linguistics Perspective. Overseas English, (24): 22–25.

[10]	 Chen X, 2025, A Cognitive-Pragmatic Study of Categorial Sentences in an English-Language Transmedia Corpus 
from the Perspective of Cross-Cultural Communication. Journal of Lishui University, 47(6): 89–95.

[11]	 Yuan Z, Guo X, 2025, A Metaphor-Cognition Comparison of the Chinese-English Color Terms “ 红 /red” from the 
Perspective of Cross-Cultural Communication. Jiaying Literature, (20): 79–81.

[12]	 He Y, Qiu Y, 2025, Analyzing Cultural Discount in Cross-Cultural Communication under Multimodal Perceptual 
Context—A Case Study of Ne Zha: The Demon Child Stirs Up the Sea. Science Technology Communication, 
17(19): 181–185 + 192.

[13]	 Wang M, 2025, Integrating Cultural Literacy and Cognitive Competence in High School English Reading 
Instruction. English Teachers, 25(16): 64–67 + 76.

[14]	 Geng W, 2025, Cognition and Bridging of Aesthetic Differences in Art under a Cross-Cultural Educational 
Context. Nanqiang Beidiao (Folk Song Journal): (32): 41–45.

[15]	 Hu Y, 2025, On the “Seal-Symbol”: The Symbolic-Cognitive Molding Mechanism in Cross-Cultural 
Communication. Central Plains Journal, (5): 169–176.

[16]	 Hu W, Yang T, 2024, A Cognitive-Psychological Examination of the Process of Realizing Political Strategies in 
Cross-Cultural Translation. Language, Translation and Cognition, (2): 20–31+126.

[17]	 Gao R, 2024, A Study of Business English Translation Strategies from a Cross-Cultural Perspective. Cultural 
Innovation and Comparative Studies, 8(27): 18–21.



331 Volume 10, Issue 7

[18]	 Hu X, 2024, Cognitive Differences in Chinese and Russian Color Terms and Cross-Cultural Communication. 
China Story, (5): 22–24.

[19]	 Zhong X, 2024, Constructing International Communication Discourse: The Transformation of Cross-Cultural 
Cognitive Frameworks and Conceptual Integration. Journal of Fuzhou University (Philosophy and Social Sciences 
Edition): 38(2): 163–169 + 172.

[20]	 Huang S, 2023, Rooted and Interconnected: Cross-Cultural Education within a Cognitive Translation Framework. 
Journal of Anhui University of Technology (Social Sciences Edition): 40(3): 44–49 + 57.

Publisher’s note

Bio-Byword Scientific Publishing remains neutral with regard to jurisdictional claims in published maps and institutional affiliations.


